Lesson 25

SECTION A

Core Conversations

1(N)

Tuukin wa, tikitetu da soo desu

ga; otdku kara wa, ariite mo
korédréru desyoo?

. Kotira ni syudsyoku-sitai to it

no wa, doo site desu kaw

Yomu koto mo dekimasu kaw

Maa, uti dé wa, yomikaki ga
hitiiyoo na kotd wa, amari nai
desu kedo ne! Kofipyitaa wa?

Raigetu kara hazimeraremasu
ka~

. Kondo no uti no séminaa de,

Amérika-keezai ni tuite
haniséru kata o sagasite (i)ru a
desu ga; onégai-dekinai desyoo
ka.

Ee. Araite kuru koto mo arimasu
yorr

Maa, nihofigo ga sukdsi hanaséru
no de, eego to nihongo o ikasita
sigéto ga sitai to oméimasite . .
Tasy6o wa yomemasu ga, mada
'sore hodo . .

Tyotto naritta koto ga arimasu no
de, tukderu kotdo wa tukderu to
omoimasu.

Hai, itu kara de mo.

Kamadiimasen kedo, itu desu kaw
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b. Safi-syiukaii-hodo saki na i
desu ga; |an6 desu ne!| nihéngo
de site hosii to it kotd na A
desu.

c. Nan to ka onégai-dekimasén kaw~

d. S6o desu née. Tekitoo na hito ga
sagaseri ka d6o ka wakirimasen
ga, sagasite mimasyo(o)?

EnGLISH EQUIVALENTS

3(J)a

I hear you commute to work by
subway, but from your house, you
can also walk here—right?

a. Why would you like to come to
work here?

b. Can you read, too?

c. Well, at our place, there aren’t
very many occasions when reading
and writing are required, but . . .
(I asked anyway). What about the
computer?

d. Can you begin, starting next
month?

. (It’s that) I'm looking for a person
who can talk about the American
economy at our seminar this next
time; could(n’t) I ask you?

b. It’s about three weeks from now,
but, you know, the fact is they
want to have it done in Japanese.

(N)a.

Nihofigo de? Iya, watasi wa, yatto

sukosi hanaséru yoo ni nitta kedo,
L - . N A

senmoin-teki na kotd wa, mada

tyotto . .

Tauyaku o tukéru koto wa

dekimasen kaw

Yes. There are (also) times when I
do walk here.

Well, since I can speak Japanese a
little, [I've been] thinking I'd like to
do work that uses (&it. has brought
into use) English and Japanese.

I can read more or less (at least),
but not that much yet.

I have studied it a little, so I can use

one, I believe, (but not well).

Yes, starting any time.

That’s no problem, but when is it?

In Japanese? Oh, no! I've just barely
reached the point where I can speak
a little, but specialized things are
still a bit [of a problem].



¢. Can’t I ask you somehow?

d. I wonder. It’s not clear whether or
not I'll be able to track down a
suitable person, but why don’t 1
try looking for one.

BreAkDOWNS
(AND SUPPLEMENTARY VocaBuLaRY)

1. tuukin
ko(ra)réru'/-ru; korareta ~ koreta/
(SP1)
ardite mo ko(ra)réru
kiru koto ga aru (SP3)

2. syuusyoku-suru
+tutémeru /-ru; tutobmeta/
+ hataraku /-u; hataraita/

syudsyoku-sitai to iti no

hanéseéru /-ru; hanaseta/
nihénigo ga hanaseru
ikasu /-u; ikasita/

eego to nihofigo o ikasita sigoto
yomu koto mo dekiru (SP2)

tasyoo

yoméru /-ru; yémeta/

yomikaki

yomikaki ga hitiyoo na koto wa nai

(SP3)

narau /-u; naratta/

naréatta koto ga aru (SP3)

tukaeru /-ru; tukaeta/

tukderu koto wa 'tukaeru (SP4)

hazimeru /-ru; hazimeta/
+hazimaru /-u; hazimatta/

Lesson 25A ¢ 3

¢. Is it impossible to provide an
interpreter?

commuting to work
can come

can come also/even having walked

there are occasions when [I] come; [I]
sometimes come

find or seek employment

become employed

work

the thing described as wanting to find
employment

can speak

can speak Japanese

bring to life; make the most of, bring into
use

work that has brought English and
Japanese into use

can also read (/it. the act of reading is also
possible)

more or less, somewhat

can read

reading and writing

there aren’t any occasions when reading
and writing are necessary

learn, study, take lessons

have ever studied

can use

can use, at least

begin [something]

[something] begins

1. Thi%s accent represents the alternates koraréru and koréru.
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hazime(ra)reru /-ru; hazime(ra)reta/ can begin [something]
3. kondo this time; this next time
séminaa seminar
Amérika-keezai ni tuite (SP5) concerning the American economy
saﬁ-syl‘mkaﬁ-hodo saki about three weeks ahead (from now)
hosii /-katta/ (SP6) want; is wanted
sité hosii want to have it done
sité hosii to it koto da 1t's a fact described as wanting to have it
done
yatto finally, with difficulty; barely, only just
sefimof/gosefimon specialization
senimoi-teki /na/ specialized
nai to ka somehow
tiuyaku interpreter; interpretation
+ honiyaku translation
tukéru koto ga dekiru can attach (lit. the act of attaching is
possible)
tekitoo /na/ suitable
sagaseru /-ru; sagaseta/ can look for; can track down
hito ga sagaseru can track down a person

MisceLLANEOUS NOTES

1. In CCI, a single exchange between Smith and his sponsor, Mr. Suzuki, the commuting
patterns Mr. Suzuki uses are described. The style is careful, with distal-style predicates.

(N) Tuukifi: Note also tuukif-suru ‘commute to work’; tuugaku-suru ‘commute to
school.” Note again the use of da before sé0, an example of the rare use of this form
preceding the nominal it modifies. Ordinarily the no or na alternate occurs in this position.
Artite mo ‘even/also having walked, that is, as of the time of occurrence of ko(rd)réru:
‘you can get here even/also having walked.’

2. CC2 is an excerpt from a job interview. Smith, the graduate student, is seeking em-
ployment at the bank where his sponsor, Mr. Suzuki, works. We can presume that Mr.
Suzuki arranged the interview. Japanese society works with heavy emphasis on connections
(kone, a shortening of konékusyon), without which little can be accomplished. A connection
that contributes to an introduction may sometimes be rather indirect—a friend of a friend
of a friend—but without some form of personal connection, one remains very much outside.
(Contrast the American system of sending copies of one’s résumé to countless unknown
prospective employers in the hope of employment based on background, experience, and
recommendations.)

The kinds of questions included in Japanese interviews and application forms are culture-
specific and may surprise the foreigner. For example, job seekers from some societies resent
questions relating to marital status or father’s occupation. Probing of this kind indicates
the importance the Japanese place on being able to define the setting that encompasses the
interviewee, but the same questions may strike an American as an invasion of privacy that
has no relation to employment. Frequently job interviews are conducted in the presence of
several interviewers, some of whom may remain silent during the entire interview.
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Note how Smith modestly plays down his abilities witkout suggesting that he can’t do the
Job. He answers the questions directed to him with promptness and firmness, fully aware
of the importance of the impression he makes through his manner, appearance, gestures,
and, of course, language.

Both Smith and the butyoo use careful-style with distal-style final predicates, as we would
expect in view of the social distance between them. But what about Smith’s three minor
sentences? (N)a and b both trail off politely, indicating an assumption that the hearer knows
exactly what is implied without explicit expression of it; (N)d assumes the addition of the
same final predicate as that of the preceding question. Smith’s use of a distal-style final
gerund in (N)a and a distal-style imperfective before no de in (N)c are indicators of ex-
tremely careful style. However, he does not use polite-style. In his utterances, there does
not happen to be any opportunity for polite equivalents that would not be too polite in the
situation.

(J)a. Kotira ni expresses goal: ‘come into this place for employment.’

Tutémeru is an operational, intransitive vowel verbal. In its -te (i)ru form, it regularly
refers to current employment. Note X ni tutémete (i)ru ‘be employed in behalf of X, in
which X indicates the organization for which one works.

Hataraku, an operational, intransitive consonant-verbal, refers to working or laboring. Note
y6ku hataraku “work hard’; hatérakisugiru ‘overwork’; X de hataraku ‘work at X (=
place)’; atdma no hataraku hito ‘a bright, clever person’ (that is, one whose head works!).

(N)a. Ikasu is an operational, transitive consonant verbal whose basic meaning involves
sparing or bringing to life. The use of the perfective ikasita before sigoto implies that the
work, at the time it is done, will have brought Japanese and English together to their best
advantage. The imperfective ikasu is also possible in this utterance, indicating repeated
occurrences. Note also hima o ikasite tukau ‘use leisure wisely,” okane o ikasite tukau ‘put
money to good use.

Sigoto ga sitai: Remember the alternation of ga and o before -tai forms. The nominal
gains independent focus with the ga alternate. :

(N)b. Mada ’sore hodo . . assumes yomémaseii as a final predicate.

(J)e. Uti here refers to the office as in-group.

Yomikaki is a compound nominal derived from two verbal stems, It occurs with particle
ga as the affect of the affective predicate hitiyoo da: ‘reading and writing are necessary.’
That sequence, because it modifies the nominal kotd, assumes the pre-nominal form hi-
tuyoo na.

(N)c. Naréu is an operational, transitive w-consonant verbal. Whereas benkyoo-suru
regularly refers to more academic kinds of study, nardu implies the acquisition of skills:
practicing, taking lessons, and so on. Some subjects (language study, for example) may
occur with either verbal, reflecting the complex aspects of the subject—“fact” and “act.”

(J)d. Hazimeru, an operational vowel verbal, is the transitive partner of intransitive,
affective hazimaru, a consonant verbal. Note: X o hazimeru ‘begin X’; X ga hazimaru ‘X
(= the beginning thing) begins’; hazime ‘the beginning’; hazime ni ‘in the beginning.’
Compare the accents of hazimete, the gerund of hazimeru, and of the special nominal
hazimete ‘[for] the first time.

3. In CC3, Ms. Morimoto discusses an upcoming seminar with Sue Brown, attempting
to convince her to participate in a meeting that will be conducted in Japanese. Sue Brown’s
reluctance to agree to speak is softened by her suggestion of another solution, the use of
an interpreter. That she is entitled to refuse tells us that Ms. Morimoto is a colleague at a
level only a bit higher than Sue Brown’s. If the request had originated with a division chief,
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we can imagine her beginning some hurried, intensive study of specialized economics-
related Japanese!

The style is’careful, with distal-style final predicates. In the questions that are requests
([J]a and c), note that Ms. Morimoto uses humble-polite forms. In (N)b, Sue Brown’s refusal
(implied in mada tyétto . .) is polite, as it trails off without actually saying no.

(J)a. Compare séminaa, a small study group or public seminar, borrowed from English,
and zémi, a college seminar, an abbreviated form of a German borrowing. Uti no séminaa
refers to a seminar at ‘our place,’ ‘our institution.” Note the form of the request: a description
of what is required followed by ga (or kedo) and then the actual request in polite-style.

(])b. /Extent expression of time + saki/ refers to the period of time ahead.

The insert |ané desu ne!| puts focus on what is about to be said. What follows is intro-
duced with some reluctance since the speaker recognizes it as a possible cause for refusal.
Ané is obviously related to the more deliberate anoo . .

The sequence /X to it koto da/, in which X is a sentence ending in the perfective or
imperfective, often reports information (X) that has been heard, is being said, etc.—another
pattern for relaying information.

(N)b. Sefimon: Note X o 'seimoi ni suru ‘make X a specialty,” ‘specialize in X’; sefi-

mongo ‘specialized vocabulary’ Seimon-teki: /Nominal X + -teki/ is a na-nominal mean-
ing ‘pertaining to X,’ ‘derived from X, or ‘related to X.” Examples: keezai-teki ‘cconomic’
or ‘economical’; seezi-teki ‘political” Nominals in teki may also form compounds with
following nominals, thus resulting in /X na Y/ and /XY/ alternates (e.g., seezi-teki na
mondai and seeziteki-moiidai ‘political problems’).
Tyétto . ., you will remember, suggests ‘a bit' + something negative, in conflict, impossible,
contrary. Here Sue Brown is trying to excuse herself from speaking at the seminar now
that she has learned she would be expected to speak in Japanese. She is careful to attribute
her reluctance to her incompetence, not to a lack of interest in or willingness to accede to
her colleague’s request.

(J)c. Ms. Morimoto tries once more, with a humble-polite request, further softened by
nan to ka ‘somehow, ‘one way or another.’ There is the possibility that Sue Brown is being
modest and needs only a bit of encouragement. The to of na to ka is a derived use of the
quotative, with ka making the nén into an indefinite.

(N)c. Since Sue Brown is serious about her refusal to attempt to participate in the panel
to be conducted in Japanese, the most appropriate procedure is for her to suggest an
alternate solution to the problem—the use of an interpreter.

Tauyaku can refer to interpretation or interpreter(s). As an alternate for ‘interpreter(s),
tGuyaku no hito also occurs. Note: tuuyaku-suru ‘interpret, ‘serve as an interpreter’; X
no tiuyaku de Y to hanisu ‘speak with Y, with X interpreting (it. by means of X’s inter-
pretation).

Honyaku: note also hofiyaku-suru ‘translate’; X kara 'Y ni honyaku-suru ‘translate from
XtoY’

Structural Patterns

1. THE POTENTIAL

In English, our pattern for indicating ability to do things is very easy to form: we use the
auxiliary verb ‘can’ followed immediately by the base form of the activity verb. Japanese,
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on the other hand, has special verbals—hereafter called POTENTIALS—which are derived
from basic verbals according to regular, predictable patterning. These new potential verbals,
corresponding more or less to English ‘can do’ sequences, are formed as follows:
Vowel-verbals. Iverbal root (= -ru form minus -ru) + -rare (or -re) + -ru/
Examples:

tabé-(ra)ré-ru ‘can eat’

ake-(ra)re-ru ‘can open (something)’

oki-(ra)ré-ru ‘can get up’
Consonant verbals. /verbal root (= -u form minus -u) + -e + -ru/
Examples:

nom-é-ru ‘can drink’

hands-é-ru ‘can talk’

kaér-¢-ru ‘can return (home)’

mat-é-ru  ‘can wait’
(All w-consonant verbals again lose their /w/, in this case before the /-e/ of the potential.
Examples are ka-e-ru (from *kaw-e-ru) ‘can buy’ and a-é-ru (from *aw-é-ru) ‘can meet.
In the distal-style forms of these potentials, it is often difficult for English speakers to
distinguish the vowel sequence of the potential from that of the corresponding basic verbal.
The following types of pairs frequently cause confusion:

kaimasu ‘buy’ and kaémasu ‘can buy’

aimasu ‘meet’ and aémasu ‘can meet’

oméimasu ‘think’ and oméemasu ‘can think’

suimasu ‘smoke’ and suémasu ‘can smoke’)

Special polite verbals. Formation is the same as for consonant verbals, but occurrences, except
for irdssyareéru, are extremely rare.

Irregular verbals. For kiru, the ko- root is used: ko-raré-ru or ko-ré-ru ‘can come.’ For
suru, the verbal dekiru is used in place of a derived potential.

If the basic verbal is unaccented, its potential is also unaccented; otherwise, the derived

potential is accented, and the accent occurs on the next-to-last mora of the citation form,

following the accent pattern of tabéru.

All potentials, then, consist of a verbal root, a “root-extender”’—which is either -(ra)re- or
-e-, and, in their citation form, the -ru ending. Potentials are all vowel verbals, patterning
like tabéru and akeru. Compare:

Basic Verbal Potential Equivalent
miseta (from miséru) misé(ra)reta (from misé(ra)réru)
néinde (from nému) némete (from noméru)
kaérimasu (from kieru) kaéremasu (from kaéreru)
maténai (from matu) maténai (from matéru)
ki-sdo (from kiru) ko(réd)re-soo (from ko(rd)réru)

Some important points about the potential:
a. The shorter form of the potential of vowel verbals, which uses the single-mora root-
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extender -re-, is becoming increasingly popular, particularly among younger Japenese. Its
patterning is parallel to the single-mora extender that occurs with consonant verbals.
b. Many potentials coincide in form with entirely unrelated basic verbals or with poten-
tials of unrelated verbals. Examples:
kaeru ‘change [something]’ or ‘can buy’ (from kau)
kakéru ‘hang [something] or ‘can write’
tatéru ‘stand [something] up’ or ‘can stand’

Kir-é-ru ‘can cut’ (from kir-u) and ki-re-ru ‘can put on or wear’ (short form of ki-rare-
ru, from ki-ru) are distinguished by accent, but in many derived forms the two potentials
coincide: kirémasu, for example, is the distal-style potential of both verbals.
Distinguishing between members of these pairs in the spoken language depends on context.
¢. For the most part it is operational verbals that have potential derivatives. Affective
verbals like aku, kieru, simiru, and wakaru, for example, have no corresponding poten-
tials. Once again a warning about direct translation from English is in order. Note these
examples:
‘Can you understand? ‘Do you understand?’ ‘Is this comprehensible?’ > Wakarimasu
kaw
‘Can that window open?’ ‘Does that window open?’ ‘Will that window open? > Ané
mado, akimasu kaw

The meaning of these basic affective verbals includes the idea that occurrence is possible.

d. Potential verbals, even if derived from operational verbals, are themselves affective
verbals, for they describe conditions, not self-determined operations. We cannot suggest
that we be able to do something, nor can we tell someone to have a particular ability. Rarely
do we find a potential in the -tai form. Instead, to express desire to be able to do something,
the /—— yéo ni narw/ pattern is used: Zyoézi ni hanaséru yoo ni naritai i desu kedo . .
‘T'd like to reach the point where [lit. become in a manner that] I can speak well, but . . .
(I don’t know if I can).

e. As affective verbals, potentials have traditionally NOT occurred in combination with
/nominal + o/ phrases. Compare:

kire ga yomu ‘he reads it’ (operational verbal with an operator)

sifibufi o yomu ‘I read newspapers’ (operational verbal with an operand); but

kare ga yoméru ‘he can read it’ (affective verbal with a primary affect)

sifibuii ga yomeéru ‘I can read newspapers’ (lit. ‘newspapers are readable’) (affective
verbal with a secondary affect)

Recently the use of /nominal + o + potential/ has begun to gain acceptance among some
speakers of L]apanese, but this pattern is not yet considered standard. This new alternation
between /sinbuii ga yoméru/ and /sifibufi o yomeéru/ is reminiscent of a similar alternation
with -tai forms: /sifbun ga kaitai/ and /sifibui o kaitai/. Assuming that the meaning
differences are parallel, we can analyze the alternate with ga as sifibufi ga / yomeéru ‘what
I am able to read is newspapers, with focus on sifibuf, and the alternate with o as sifibud
o yom/éru ‘what I am able to do is read newspapers’ with focus on the operation expressed
by sifibufi 0 yom. In sequences with particle o, the potential has moved over to the oper-
ational class in terms of its basic root.
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f. As indicated above, affective potentials may occur as double -ga verbals: Itéo-saf ga
eego ga hanaséru kara . . ‘Since Mr/s. Ito can speak English . .
Also possible with some potentials is the use of the particle ni of reference following the
nominal that indicates the person for whom the ability exists, i.e., the primary affect:
akityan ni nomeru ‘it is possible for babies to drink it,” ‘babies can drink it.’
g- Note the difference in meaning between
Mi(rd)rémasen. ‘I can’t look at [it].” and
Miémasen. ‘I can't see it.
Kikémasei. ‘I can'’t ask or listen to it.’ and
Kikéemasén. ‘I can’t hear it.’

2. |— kot ga dekiru/

We have already met the nominal kot ‘act,’ ‘fact’ as part of a number of special combi-
nations: /—— kotd ni suru/; /—— koté ni naru/; /- koté ni kimaru/; / koté ni
kimeru/. We will now examine one such special combination which alternates with the
potential.

An already familiar pattern is /nominal + ga + dekirw, as in nihéngo ga dekiru,
kofina sigoto ga dekiru, ufite ga dekiru. We are also familiar with the use of the nominal
koté preceded by a sentence modifier. If we now combine these two patterns, we arrive at
combinations like wadpuro o tukau koto ga dekiru, lit. ‘the act of using a word processor
is possible,’ ‘I can use a word processor’; nihofigo o sukési yému koto ga dekiru, /it. ‘the
act of reading Japanese a little is possible, ‘I can read Japanese a little.

In these examples, the /imperfective verbal + koto ga dekiru/ can be replaced by the
corresponding potential forms tukaeru and yomeéru, which probably occur more com-
monly. Because the koté ga dekiru pattern is much easier for foreigners to form, we tend
to overuse it, sometimes to the exclusion of the potential. This practice does not affect the
basic meaning of one’s message, but in many contexts it will seem rather stiff and formal.

For most speakers the potential is an affective verbal (‘the word processor [waapuro ga]
can undergo using’), while the pattern with dekiru refers to the ability to perform an
operational activity (‘using the word processor [waapuro o tukau] is possible’). Thus

waapuro ga tukaeru (standard pattern)
waapuro o tukaeru (newer pattern; not yet universally accepted)
wadpuro o tukau koto ga dekiru (ga impossible here in place of o)
All three alternatives occur as the equivalent of ‘[I] can use a word processor.
In situations in which an ability is being qualified or compared, the koto ga dekiru
pattern (with appropriate particle changes as necessary) is regularly used.

Tyuigokugo (ga) dekimasu ka~ ‘Do you know Chinese?’
Hanasu koto wa dekimasu kedo.. ‘I can speak it (at least), but ..’
Tyuigokugo (wa) dekiru desyoo? ‘You know Chinese—right?’
Hanasu koto mo yému koto mo sukési dekiru kedo, kaku koto wa zehizen
dekimaséfi. ‘I can speak it and read it a little, but I can’t write it at all
The verbal preceding kot in this pattern is regularly an operational verbal, never a po-
tential. The notion of ability is conveyed by the appropriate form of dekiru. Compare
Ané mado (ga) akimasu karr ‘Does that window open?’ and
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Ané mado (o) akémasu kawr ‘Are you going to open that window.?’ with
Ané mado (ga [or o}) aké(ra)remasu kaw or
Ané mado (o) akéru kotd ga dekimasu ka» ‘Can you open that window?’
As with the potential, the nominal representing the person having the ability may occur as
a primary affect (followed by ga) or as a referent (followed by ni):
Kodomo §a kofina mono o tabéru koto ga dekiru kara.. ‘Children can eat things
like this, so ... or
Kodomo ni kofina mond o tabéru koto ga dekiru kara .. ‘Itis possible for children
to eat things like this, so ..’

3. /—— kotb ga aru/

A sequence like wasyéku o tabemasu, depending on context, can refer to a single future
occurrence or to repeated occurrences, which may or may not have already begun: ‘I'm
going to eat Japanese food (once or repeatedly)’ or ‘I eat Japanese food (repeatedly).’ The
perfective equivalent, wasy6ku o tabemasita, can also refer to a single occurrence or re-
peated occurrences, in this case completed one(s): ‘I ate ~ have eaten Japanese food’

Compare now the use of /sentence modifier + koté ga aru/, another pattern that includes
kotd. This pattern refers to the existence (aru) of the occurrence of particular acts (kotd):
the combination relates to whether or not the specified activity ever occurs (with an im-
perfective sentence modifier) or ever has occurred (with a perfective sentence modifier).
Study the following examples carefully, noting the particle changes following kotd, which
indicate shifts in focus.

(1) Wasy6ku o taberu koto ga arimasu ka ‘Do you ever eat Japanese food?’ (lit.
‘Does the act of eating Japanese food exist?’)

Ee, tabéru koto ga arimasu. ‘Yes, there are occasions when I eat it

Iie, tabéru koto wa arimaseén. ‘No, there aren’t any occasions when I eat it.’
(2) Wasyoku o tabeta koto ga arimasu kar ‘Have you ever eaten Japanese food?’
(lit. ‘Does the act of having eaten Japanese food exist?’)

ke, tabeta koto ga arimasu. ‘Yes, I have eaten it

Iie, tibeta koto wa arimaseén. ‘No, I've never eaten it.
(3) Wasyéku o tabénai koto mo arimasu ka~ ‘Do you ever not eat Japanese food?’
(i.e., are there also occurrences of not eating Japanese food, assuming you usually
dor?)

Ee, tabénai koto mo arimasu. ‘Yes, there are also occasions when I don’t eat it
Iie, tabénai koto wa arimaséir. ‘No, there are no occasions when I don’t eat it
(4) Wasyéku o tabeénakatta koto mo arimasu kaw ‘Did you ever not eat Japanese

food?’ (i.e., are there also any occasions when you didn’t eat Japanese food?)
Ee, tabénakatta koto mo arimasu. ‘Yes, I have on occasion(s) not eaten it’
Iie, tabénakatta koto wa arimasen. ‘No, there are no occasions when I didn’t
eat it

¥
In this pattern, 4ru and its derived forms are regularly imperfective unless there is reference
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to occurrences as of a time already completed. Thus: Nihén e hazimete ifta toki ni wa,
wasy6ku o tabeta koto ga arimasita kaw ‘When you first went to Japan, had you ever
eaten Japanese food?’

4. [PREDICATE X + koté wa + PREDICATE X/

Yet another special combination with koté consists of koto wa preceded by an imperfective
predicate and followed by a repetition of that predicate in the same or a derived form. The
combination implies that the predicate at least (wa) is valid in terms of its repeated form,
but any more general related extensions must not be assumed. If the nonapplicable exten-
sion is not specifically stated, it may be inferred from the context. Examples:

Sakana o tabéru koto wa tabéru kedo, amari suki zya nai desu. ‘I Do EAT fish, but
I don’t like it very much.’

Takai koto wa takéi desu ga.. ‘It 1s EXPENSIVE, but . . . (it’s worth the price).

Kono wasyoku wa, kiree na koto wa kiree desyoo? ‘This Japanese food 1s (at least)
BEAUTIFUL, isn’t it?’

Yastimi no koto wa yasimi datta kedo .. ‘It was a vacaTion, but . . . (I didn’t have
a very good time).

Yaménai kotd wa yamémasen ga, koré kara wa, amari miénai to omoimasu.
‘S/he’s NOT going to QurT, but from now on, I don’t think s/he’ll appear very often.’

5. /X ni thite/

The sequence /nominal X + ni + thite/ = ‘concerning X, ‘about X, ‘regarding X. In
origin, tdite is undoubtedly the gerund of tiku ‘become attached,’ and the /X ni/ phrase
that precedes it supports this interpretation: ‘being attached to (i.e., concerned with) X.’
Most of the patterns in which the /X ni tdite/ combinations occur are typical gerund
patterns, but sometimes they are nominal patterns. The occurrence of /X ni thite + da
(including its no and na alternates)/, however, suggests that the whole combination occurs
within a larger context, as if it were a “super-nominal.” Note the following types of usage.

(1) Followed directly by the copula da (NoT a typical gerund pattern).
Koné hon wa tuyd ni tuite desu. “This book is about the rainy season.’
Tuyt ni thite no hén desu. ‘It’s a book (which is) about the rainy season.’
(2) Hooking up directly with a predicate as an expression of manner (a pattern shared
by nominals and verbal gerunds).
Tuyt ni tuite handsimasita. ‘I talked about the rainy season.
ftu kara soné sigoto o hazimerd ka to it kotd ni tuite soédan-simas-
yoo. ‘Let’s discuss (concerning the matter described as) when we're going to
start that work.’
(3) Followed by phrase-particles wa and mo (patterns also shared by nominals and
verbal gerunds).
Nihéf no tuyu ni tuite wa tyétto hanaséru to oméimasu kedo .. ‘About the
rainy season in Japan (at least) I think I can talk a little, but . . .



12 ® Lesson 25A

Rainefi no kaigi ni tuite mo kahgaete okimasyoo. ‘Let’s do some advance
thinking about next year’s conference, too.’
Néni/naf ni tuite mo handsanakatta. ‘I didn’t talk about anything.’

6. hosii

The affecive adjectival hosii functions as a double-ga, affective predicate:

Dire ga hosii? ‘Who wants it?’

Néni ga hosii? ‘What do you want?’

Nakamura-kui ga koré ga hosii kara.. ‘Nakamura wants this, so ...
These combinations are direct and assertive. They should not be considered exact equiv-
alents of the more polite onégai-simasu, moraitai, itadakitai, and so on when used in
reference to what the speaker or members of his/her in-group want. Unlike the more polite
forms, hosii also frequently refers to the desires of the out-group.

The sequence /verbal geround + hosii/ expresses a desire to have the action of the verbal
performed by others:

Kono hako o hakénde hosii. ‘I want this box carried.
Koné niinotu o todokete hosii. ‘I want this luggage delivered.

When the desire is for something NOT to be done, /-(a)nai de + hosii/ occurs:
So6 iwanai de hosii. ‘I want [you] not to say that.’
If a nominal expresses the person by whom the action is or is not to be performed, it is
followed by particle ni:
Arubaito ni koné kofipyiiutaa no 'tukaikata o naratte hosii. ‘I want the part-timer
to learn how to use this computer.’

Note that the combination /gerund + hosii + to it koto da/ regularly refers to the wishes
of third parties (cf. CC3[ J]b).

SWARNING: Do not confuse -tai forms with /gerund + hosii/ patterns. Compare tukiritai
‘I want to make it’ and tukitte hosii ‘I want to have it made’ (by someone else).

In all /gerund + hosii/ patterns, the substitution of moraitai or itadakitai! for hosti
results in a less demanding expression that indicates desire on the part of the speaker in
terms of being a beneficiary of an action.

Drills

In all the following drills, practice both the full form (with -rare-) and the abbreviated form
(with -re-) of vowel verbal potentials.

A 1. Mainiti ko(rd)rémasu kaw Ee, tabun ko(rd)réru daroo to omoéimasu.
‘Is it possible to come every day?’ ‘Yes, I think it probably is possible (to
come).’
2. Asoko ni sumémasu kaw e, tabuii suméru daroo to oméimasu.
‘Is it possible to live there?’ ‘Yes, I think it probably is possible (to

' live).
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3. kore na6semasu; 4. ni-san-niti yasumemasu; 5. eégo mo naraemasu; 6. ima stigu
L _ A A . ’
kangae(ra)remasu; 7. métto séba made tikidzukemasu

B 1. Asita mo kimasen ka~
‘Won’t you come tomorrow, too?’
2. Asita mo refisyuu-simasén ka~
‘Won’t you practice tomorrow too?’

Ainiku ko(ra)rénai i desu.
‘Unfortunately, (it’s that) I can’t (come).’
Ainiku refisyuu-dekinai i desu.
‘Unfortunately, (it’s that) I can’t practice.

3. dekikemasén; 4. defiwa iremaseéf; 5. azikarimaseén; 6. todékemasen; 7. tori-
masen; 8. ifmaseédn; 9. tukdrimaseén; 10. magarimasén
® Repeat the preceding drill, replacing the potential in each response with the appropriate

corresponding /

koté ga dekiru/ pattern. (Examples: 1. Ainiku karu koto wa dekinai

= s__» L Y a s -
fi desu. 2. Ainiku rensyuu-suru kotd wa dekinai f desu.)

C 1. Kotira & wa irassyaranakatta yoo

desu née.
‘It seems that you didn’t come here
(at least), did you?’

2. Atira & wa oy6ri ni naranakatta yoo
desu née.
‘It seems that you didn't stop by over
there (at least), did you!’

Ee, ko(rd)rénakute née.

‘That's right. Being unable to come . . .’ (I
didn’t).

Ee, yorénakute née.
‘That’s right. Being unable to stop by. . .
(I didn't).

3. ano hei/osagasi ni naranakatta; 4. gozeii-tyuu ni/ohazime ni naranakatta;
5. zénibu/o4ruki ni naranakatta; 6. aimari takusaii/onékosi ni naranakatta; 7. stigu

ni/odkirame ni naranakatta

® Repeat the preceding drill, replacing the potential in each response with the appropriate

corresponding /
née. 2. Ee, yoru koto ga dekinakute née.)
D 1. Kinoo ‘kita?

‘Did you come yesterday?’

2. Kyénei 'turete itta?
‘Did you take her/him last year?’

koté ga dekiru/ pattern. (Examples: 1. Ee, kiiru koto ga dekinakute

Kitakatta kedo, ko(ra)rénakatta no.

‘I wanted to (come), but (it’s that) I
couldn’t (come).

Turéte ikitakatta kedo, turéte ikenakatta
no.

‘I wanted to (take), but (it’s that) I couldn'’t
(take).

3. késa iméotosan ni atta; 4. ototoi zémi ni déta; 5. sefisyuu 'yoyaku-sita; 6. mbéo
kippu totta; 7. getiiyoobi ni apaato 'sagasita
® The responses above are gentle-style. To form the corresponding blunt-style responses,

change sentence-final no to 1 da.

E 1. Yomu koto mo dekimasu ka,
‘Can you read (lit. is the act of
reading possible), too?’

?

Tasy6o wa yomemasu ga, mada 'sore
hodo . .

‘I can read more or less, but not that well
yet.’
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2.

Kiku koto mo dekimasu kaw Tasy6o wa kakemasu ga, mada 'sore
‘Can you write (lit. is the act of hodo . .
writing possible), too?’ ‘I can write more or less, but not that well
yet.
3. tukiru; 4. syabéru; 5. tabéru; 6. hanasu; 7. tuyaku-suru
. Yomu koto wa dekimasu kaw Saa, yoméru ka déo ka tyétto sifipai desu
‘Can you read it ({it. is the act of ga, yonde mimasyoo ka.
reading possible)?’ Hmm, I’'m uneasy about whether I can
(read) or not, but shall I try (reading)?’
Osieru kotd wa dekimasu kaw Sia, osie(ra)reru ka déo ka tyétto siﬁpai
‘Can you give me instructions (lit. is desu ga, osiete mimasyoo ka.
the act of instructing possible)?’ ‘Hmm, I'm uneasy about whether I can
(give instructions) or not, but shall I try
(instructing)?’
3. n6ému; 4. naraberu; 5. ireru; 6. motu; 7. tatéru
. Yému koto wa dekimasu ka» Ee, okagesama de, tasyéo wa yomeéru yoo
‘Can you read (lit. is the act of ni narimasita.
reading possible)?’ ‘Yes, thanks (for asking), I've reached the
point where I can read to some extent (at
least).’
. Tukdu koto wa dekimasu kaw Ee, okagesama de, tasy6o wa tukaeru yoo

3.

‘Can you use it (/it. is the act of using  ni narimasita.
possible)?’ ‘Yes, thanks (for asking), I've reached the
point where can use it to some extent (at

least).
tukiiru; 4. kdku; 5. okuru; 6. kiku; 7. dekakeru
. A, yomémasen. Nani ga yoménai i desu kaw
‘Oh, I can’t read this’ ‘What is it that you can’t read?’
A, tukdremaseéi. Nani ga tukirenai i desu kaw
‘Oh, I can’t make this.’ ‘What is it that you can’t make?’
. kakémasen; 4. tabé(ra)remaseft; 5. mi(rd)rémasen; 6. kikémasen
. Kofina kikai tukdimasu kaw Ee, maa, tukau kotd mo arimasu yow
‘Do you use machines like these?’ ‘Yes, well, there are (also) times when I use
them.
. Oobaa kimasu kaw Ee, maa, kiri kotd mo arimasu yow
‘Do you wear a coat?’ ‘Yes, well, there are (also) times when 1
wear one.’

hurafisugo syabérimasu; 4. tikatetu ni norimasu; 5. tosyokan ni yorimasu;
6. ténisu simasu; 7. hutéii ni nemasu; 8. kaminari narimasu

2
® a. Repeat the preceding drill, replacing the affirmative responses with negatives in the
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kot6 wa arimaseéd/ pattern. Examples: 1. Ie, tukau kotd wa arimasei. ‘No, I never

use them.” (lit, ‘There aren’t any occasions when I use them.) 2. Ie, kiru kotd wa arimasen.
‘No, I never wear one.’ (lit. “There aren’t any occasions when I wear one.’)

b. Repeat the preceding drill, replacing the responses with new responses according to
the following pattern: 1. Ee, hoténdo mainiti tukdimasu kedo, tukawanai kotd mo ari-
masu née. ‘Yes, I use them almost every day, but there are also times when I don’t use
them. 2. Ee, hotéiido mainiti kimasu kedo, kindi koté mo arimasu née. ‘Yes, I wear one

almost every day, but there are also times when I don’t wear one.’

JL

K1

L 1.

MI1.

Korina kikai wa tukawanai desyoo. Iya, tukdu kotd ga 4ru i desu yow
“You probably don’t use machines like ~ ‘No, (it’s that) there are times when I do
these. use them, you know.’

. Byo6ki ni wa naranai desyoo. Iya, niru koto ga 4ru i desu yor
‘You probably don’t get sick.’ ‘No, (it’s that) there are times when I do

get [sick], you know.’

N . ) . N . ~ . M . . . ~
. sefisée ni/omé ni kakaranai; 4. Gmi e/ikanai; 5. kono osara/kowarénai; 6. kire no

.- s . L o ” . A . A= N .
koto/sifipai-sinai; 7. sonna moné/yaki ni tatanai; 8. zyanpaa/nuganai

ftu mo kofipyiutaa o tukdd i desu Ee, tukawanai kotd wa nai desu ne!
kawr ‘Yes, there aren’t any occasions when 1
‘(Is it that) you always use a don’t (use).’
computer?’
ftu mo tuyaku o tanému i desu Ee, tanémanai koto wa nii desu ne!
ka.~ ‘Yes, there aren’t any occasions when 1
‘(Is it that) you always hire an don’t (hire).
interpreter?’

. gbhaii o nokdsu; 4. boési o kabutte (i)ru; 5. syosai ni iru; 6. taihuu ga kiiru; 7. koko
ni yoru
Asoéko kara wa, ariite mo Ee, araite kiru koto mo arimasu your
ko(rd)réru desyoo? ‘Yes, I sometimes do (k. there are also
‘From there, you can also walk here, times when I come having walked), you
can’t you?’ know.

. Aséko made wa, zitéfisya de mo Ee, ziténisya de ik kotd mo arimasu
ikéru desyoo? yorr
“That far, you can also go by bicycle, ‘Yes, I sometimes do (/it. there are also
can’t you?’ times when I go by bicycle), you know.

. kofina hon/tosyokan kara karite/yoméru; 4. ané hen no heya/hudéosaiiya ni
tanonde/sagaseru
Watasi, nihofigo ga hiayiku yoménai  Aa, hiyaku yoméru hituyoo wa arimasén
n desu ga.. kara, daizyoobu desu yo.
‘(It's that) I can’t read Japanese fast, ‘Oh, there is no need to be able to read

but ..’ (is that all right?) fast, so it’s all right.’
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2. Watasi, keésaiiki ga dmiku tukdenai Aa, tmaku tukaeru hituyoo wa arimasen

NI1.

Ol.

P1

Ql.

n desu ga.. kara, daizyoobu desu yow
‘(It's that) I can’t use a calculator with ‘O, there is no need to be able to use one
any skill, but . . . (is that all right?) skillfully, so it’s all right.

. kotéba/iméiku hanésénai; 4. kimono/tyaiito ’ki(ra)renai; 5. atérasii namae/stigu

obée(ra)rénai; 6. sigoto/siigu 'hazime(ra)renai; 7. yatifi/zénbu hardénai

Kofipyuutaa tukdemasu? Maa, tukderu koto wa tukdemasu kedo . .

‘Can you use a computer?’ ‘Well, I can use one, but . .. (not very well).
. Wasyoku tabémasu? Maa, tabéru koto wa tabémasu kedo . .

‘Do you eat Japanese food?’ ‘Well, I do eat it, but . . .’ (not very much).

. thuyaku muzikasii desu; 4. sgu hazime(ra)remasu; 5. tokee naérimasu; 6. kita

no hoo sagisemasu; 7. kot6ba ni narémasu; 8. zénbu hafrimasu; 9. go-réku-nin
nokoremasu; 10. kore suppai desu; 11. asoko nigiyaka desu

Yoku 'sagasita? Ee, sagasu kotdo wa sagésita i desu yow
‘Did you search well?’ ‘Yes, (it’s that) I did search (at least).

. Kimatta zikan ni 'tyafito Ee, hazimaru kotd wa hazimatta fi desu
'hazimatta? yorr
‘Did it start promptly at the ‘Yes, (it’s that) it did start, (at least).

scheduled time?’

sefimoi no hito ni kiite mita; 4. syokidoo no deiki 'kesita; 5. nan-tubo aru ka
'hudoosaiiya ni 'kiita; 6. sifnguru o huta-heya tanénda; 7. kuikoo made 'demu-
kaeta; 8. ano honiyaku tatheii datta; 9. kinoo no kooedn nihéngo datta

Maida kofipydutaa no tukaikata Iya, ziti wa ’iti-do naritta koto ga aru i
naritte (i)néai desyoo? desu.

‘You haven’t studied how to use a ‘No, actually, (it’s that) I've had instruction
computer yet, have you?’ once.

Maida sefisée no otaku ni ukagatte Iya, zith wa iti-do ukagatta koto ga 4ru i
(i)nai desyoo? desu.

‘You haven't visited the professor’s ‘No, actually, (it’s that) I have visited it
home yet, have you?’ once.

Nihofi no kaisya ni 'syuusyoku-site (i)nai; 4. huransugo kara no honyaku wa ’site
(i)nai; 5. rée no supéotukaa, notte (i)nai?; 6. Hokkaidoo no hoo 'ryokoo-site (i)nai;
7. Oéta-sefisée no zyfigyoo, déte (i)nai?

Kofipyuutaa no ‘tukaikata wa, Ie, zith wa tukitta kotd ga nii no de,
gozodnzi desu nef anmari . .

‘You know how to use a computer, ‘No, actually I've never used one, so [I
right?’ don’t know] very much [about them].’
Méziro made no 'ikikata wa, Ie, zitd wa itta kotd ga nai no de,
gozoiizi desu neS afmari . .

2. Note the occurrence of the goal, without following particle ni, as a general topic of discussion.
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S 1.

T1.

‘You know how to go to Mejiro,
right?’
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‘No, actually I've never gone [there], so [I
don’t know] very much [about it]).

hikéoki no kippu/torikata; 4. demae/tanémikata; 5, yukata/kikata; 6. koné mado/

akekata; 7. omiyage/watasikata
Kimira-sefisée ga hon o kaite (i)ru-
rasii desu yo.

‘Say, Professor Kimura apparently is
writing a book.’

. Butyoo ga arabaito no ko to

hanésite (i)ru-rasii desu yo.
‘Say, the division chief apparently is
talking with that part-timer.’

S60 desu ka. Nan/néni ni tuite kéite
(i)rassyaru fi desyoo née.

‘Is that right. I wonder what it is s/he’s
writing about.

S60 desu ka. Nafi/nani ni tuite hanasite
(i)rassyaru i desyoo née.

‘Is that right. I wonder what it is s/he’s
talking about.’

Hasimoto-saﬁ/keﬁkyuuzyb ni 'deiiwa-site (i)ru; 4. Néguti-sai/komatte (i)ru;
5. Sugiura-sai/kafgaete (i)ru; 6. Koddma-senisee/yonide (i)ru; 7. Nakidda-seinsee/
Osamu-kuii no oya ni 'soodan-site (i)ru

Omésiroi kooen o kikimasita yo.r
‘Say, I heard an interesting lecture.’

- Omésirdi zadankai o miméasita yo.r

‘Say, I saw an interesting round-table
discussion.’

mimasita; 7. nyGusu o kikimasita
Anita wa, tasika hurdfisugo ga
senmoi désita ne§

“You, as I recall, had French as your
specialty, didn’t you?’

Anita wa, tasika doitugo ga sefimon
désita nef

“You, as I recall, had German as your
specialty, didn’t you?’

. seezi; 4. gaikokugo; 5. kéezai
. Itd-goro made ni sumasemasyoo

ka—kono sigoto.

‘By (approximately) when shall I
ﬁr}ish—this work?’

Ita-goro made ni soézi-site
okimasyoo ka—syosai.

Naéii/nani ni tuite no koéen désu kaw
‘(It’s) a lecture about what?’

Nafi/néni ni tuite no zadankai desu ka»
‘(It’s) a round-table discussion about what?’

- hanasi o kikimasita; 4. h6a o yomimasita; 5. zylgyoo ni demasita; 6. bafigumi o

Ee. Da kara, huransugo ni taite sitte
(i)ru koto o ikaséru sigoto ga sitai to
omotte (i)masu.

‘Yes. Therefore I've been thinking that I'd
like to do work where I will be able to
make use of what I know about French.
Ee. Da kara, doitugo ni tiite sitte (i)ru
kotd o ikdséru sigoto ga sitai to ométte
(i)masu.

‘Yes. Therefore I've been thinking that I'd
like to do work where I will be able to
make use of what I know about German.

Narubeku koﬁsyuu-tyuu ni sumasete
hosii desu nef

‘I want it finished within this week, as
nearly as possible.’

Narubeku kofisyuu-tyuu ni soozi-sit(e)
oite hosii desu ne$



18 @ Lesson 25A

‘By (approximately) when shall I take ‘I want it cleaned within this week, as
care of cleaning—the study?’ nearly as possible.’

3. sagdsimasydo/kénpanoheya; 4. kahgaete okimasydo/kooeri no naiyoo; 5. hardimasyoo/
yatin; 6. tori ni ikimasydo/kippu

V 1. Kimi ga suru? Iya, wariii kedo, sité hosii no.
‘Are you going to do it?’ ‘No, I'm sorry to say this, but I want you to
do it.’
2. Kimi ga hazimeru? Iya, war(ii kedo, hazimete hosii no.
‘Are you going to start it?’ ‘No, I'm sorry to say this, but I want you to
start it.
3. nokoru; 4. sagasu; 5. kaﬁgaéru; 6. harau; 7. mawasu; 8. métu
WI1. Mite hosii? N, yappari dére ka ni mite moraitai na§

‘Do you want [someone] to look at it  ‘Yeah, after all, I would like to have
someone look at it, you know?’

2. Osiete hosii? N, yappari dare ka ni osiete moraitai na$§
‘Do you want [someone] to give you ‘Yeah, after all, I would like to have
instruction?’ someone give me instruction, you know?’

3. okosite; 4. tetudatte; 5. oboete (i)te; 6. nadsite; 7. tukatte
Application Exercises

Al. Take turns asking and answering questions involving ability, for example, to write
Japanese; to read Russian; to speak French; to translate from English into Japanese; to
make sushi; to buy fresh fish in this area; to use a word processor; to come here by 8:30
tomorrow morning; to begin work earlier on Friday than today; to go from place X to place
Y by subway; to buy English-]Japanese dictionaries in bookstores in this town: to study
Japanese history at this university; to talk about Japanese economics; etc. Practice both the
potential and the /—— kot6 ga dekiru/ pattern. Make your replies conversationally natural
(using echo questions and appropriate qualifiers and hesitation noises), expansive (‘I can
write, but not very well’; ‘I can speak and read’; ‘I have made it, but I'm not very good at
it’; ‘I couldn’t do it before, but now I've reached the point where I can’; etc.), and accurate
in reflecting what you would actually say in the situation. Don’t grind out answers as if a
computer were performing mechanical drills of the kind we have carefully avoided in this
text (for example, ‘Is the book on the table interesting?’ . . . ‘Yes, the book on the table is
interesting.’ No native speaker would ordinarily use language in that way!!!). TALK NATU-
RALLY! COMMUNICATE!

2. Take turns asking and answering questions relating to past or recurring experiences,
involving, for example, going to Europe; coming here by bus; speaking French in France;
reading a Chinese newspaper; using a computer; working in Japan; playing golf in Japan;
riding on the sifikafise; making tefipura; watching a Japanese soap opera; not commuting
by car; not drinking coffee in the morning; not using a word processor in writing letters;
etc. Practice both the perfective and the imperfective with the /koté ga aru/ pattern. Again,
make your replies conversationally natural, expansive, and representative of what you would
say in the situation.
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3. Take turns asking general, unqualified questions and providing answers that include
qualifications. For example:

Kore, ano hako ni hiiru desyoo ka. ‘Do you suppose this will go into that box?’
Hairu koto wa hairimasu kedo, kowéareyasii moné da kara, métto o6kii hako
no hdo ga ii to oméimasu yorr ‘It will go in, but since it’s (a) breakable (thing),
a bigger box would be better, I think.

4a. Take turns describing activities that you want to have performed, using the /gerund
+ hosii/ pattern, and replying appropriately. For example, state that you want to have this
letter translated into Japanese; this box delivered to the teacher’s home; a new secretary
looked for; books about Japanese history collected; sifikansen tickets bought; the second
floor straightened up; the broken window in the next room fixed; etc. In providing answers,
again be natural, expansive, and communicate what you really would say. You may suggest
appropriate places or people for handling the task in question, or you may offer your own
services.

b. Next cover similar topics, assuming that you are reporting someone else’s wishes.
Use the /gerund + hosti to it kotd da/ pattern.

5. Practice conducting job interviews. Distribute cards to each interviewee that provide
the background information s/he is to use during the interview—name, age, marital status,
educational background, experience, foreign-language ability, the kind of position sought,
etc. At the conclusion of each interview, ask and answer questions about the contents of the
interview.

6. Practice polite refusals. Take turns setting up situations in which one member of the
group is asked to do something. Have that person refuse politely by identifying a problem
with his/her taking it on (other than personal convenience!) and suggesting another indi-
vidual or course of action that is more appropriate. Some possible situations: a request to
correct the English in this letter about next month’s conference; a request to speak in
Japanese about American and British English to the students in Professor Nakamura’s
linguistics seminar; a request to be(come) the interpreter at tomorrow’s sociology confer-
ence; a request to write this on a word processor; a request to make a pie (e.g., for a party
that is being planned). Remember that in all these situations, the relationship between the
participants should be such that refusal in a Japanese context is not unthinkable.

B. Core Conversations: Substitution
In practicing the Core Conversations with appropriate substitutions, follow each new
version with questions relating to the new contents.

SECTION B

Core Conversations

1(J)a. Buraun-san. ima nani site (i)ru?  (N)a. Eego no sikén-moidai tukitte
(i)ru tokoro.
b; Ato de ii kara, kore mo
' ‘'waapuro de kiite moraenai? b. Ee, ii wa yo
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2(N)a.

3(])a.

Morimoto-sai. Yuugata tydtto
ozikan o itddakemasen kaw~
Anita ni zéhi syoé6kai-site hosii
to iu hitd ga irt i desu yo.

Motiron so6 simasu yo. Déo mo
kyoosyuku désu.

Oséku natte sumimaseén. Tyoodo .

deyéo to sita tokord ni defiwa ga
haitte simatte . .

Miraa-safi. Koké ni mo ni-san-
kai kita koto no aru
ryuigakusee ga itd desyoo—
nihongo ga perapera no hito.
Obobete (i)ru?

Sé0 sbéo. Tegami kakoo to omotta
n da kedo, zylusyo ga
wakaranakute . . Miraa-san
siranai?

Aa, ima 'betu no yoozi de
"Toodai ni defiwa kakeyoo to
omotte (i)ta tokoro na no.

ENGLISH EQUIVALENTS

1(])a.

b.

What are you doing (now), Sue
(lit. Ms. Brown)?

Later on will be fine, but (/it. so)
can(’'t) I have you write this on the
word processor, too?

(N)a.

(N)a.

Séo desu kaw Kamdiimaseéin yowr Da
kedo, kotira no hoo made kité
itadakemasu kaw

Iya. Kotti mo tyo6do ima owitta
tokoro desu kara. .

N. |[Eeto| Nan te itta kke. Namae
wa omoidasénai kedo, Rifikaaii-
daigaku no hitd desyoo?

Watasi wa siranai kedo, Toodai no
bufigakubu ni kité (i)ta i da kara,
aséko de osiete moraeru n zya nai
ka sira.

Tyoédo yokatta desu ne!

I'm (just now) making up English
test questions.

O.K.



2(N)a. Ms. Morimoto, could(n’t) I have a
little of your time in the evening?
(It’s that) there’s someone (lit. a
person) who very much wants to

be introduced to you.

b. Of course I'll do that. I'm very

grateful to you.

We're sorry to be late. Just as we
were about to leave, a phone call
came in, and . . . (you know what

that means).

3(J)a. Ms. Miller, there was an exchange
student who has come here (too)
two or three times—you know—

one who is really good in
Japanese. Do you remember?

b. That’s right! I thought I would
write a letter [to her/him], but not

knowing the address. . .. You
don’t know it, Ms. Miller?

¢

. Oh, (it’s that) I was just now
thinking of calling Tokyo
University on another matter.

BREAKDOWNS
(AND SUPPLEMENTARY VOCABULARY)

1. sikén
sikén-mondai

tokord (SP1)

tukitte (i)ru tokéro da
kaite moraeru (SP2)

(J)a.
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Really? That will be fine. But can I
have you come here?

No problem. I (too) just now
finished [what I was doing], so
(there’s no need to apologize).

Yeah. Uh, what was her/his

name. ... The name I can’t recall,
but s/he’s from Lincoln University—
right?

I don’t know it, but s’he was (/. had
come) in the literature department
at Tokyo University, so I wonder if
it isn’t the case that you can get
information there.

Then that’s just great!

exam, test
test problem, test question

stage in a sequence; the very moment (of

an activity)

is just now making
can have [it] written
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kiite moraenai?

2. yuugata
ozikah o itddakemasén | kaw
zéhi syodkai-site hosii
da kedo (SP3)
kité itadakemasu ! ka
kyoésyuku da

deyoo to suru (SP4)
deyoo to sita tokéro ni

defiwa ga hairu
owaru /-u; owatta/
owatta tokoro da

3. ryudgakusee

perapera
nihéngo ga perapera no hito
Nan te (i)tta kke. (SP5)
omoéidasu /-u; omoidasita/
Rifikaan-dagigaku
zyGusyo

+ gakubu

bufigakiubu
+kyodyoogakubu

defiwa ga hairu

osiete moraeru

X zya nai ka sira. (SP5)
betu
omotte (i)ta tokéro da

Academic Disciplines

zifirtigaku

seébutugaku
séebutu

kagaku

koogaku

can(’t) [I] have [it] written?

evening

can(’t) I have [some of ] your time? /polite/
wants to be introduced by all means
however

will I be able to have you come? /polite/
is grateful, appreciative; is obliged; is
apologetic

be about to leave; try to leave

at the very moment when [I] had been
about to leave

telephone calls come in

finish, terminate

is the very moment when [I] finished; just
finished

student studying abroad

fluent

person whose Japanese is fluent

What was his’/her name (I can’t recall)!
recall

Lincoln University/College

address

academic department; college (within a
university)

literature department

liberal arts department or college
telephone calls come in

can have [someone] teach; can get
information

I wonder if it isn’t X.

separate; different

is the very moment when [I] was just
thinking

anthropology
biology

living things
chemistry
engineering
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tiri geography

rekisi ) history

hoogaku law, jurisprudence
hooritu a law, the law

gefigogaku linguistics

suugaku mathematics

igaku medicine

tetiigaku philosophy

butirigaku physics (as an academic subject)

sifirigaku psychology

syutikyoogaku religion (as an academic subject)
sytukyoo religion

kagaku science

MISCELLANEOUS NOTES

1. In CCl, Kato asks his fellow graduate student, Sue Brown, who is busy at a university
word processor, to write something for him. The style is casual, with direct-style final
predicates. Sue Brown’s use of sentence-final wa yo ([N]b) is feminine.

Note the patterning of this request: before making his request, Kato checks that circum-
stances are appropriate to it.

(J)b. Kato’s request addressed to Sue Brown follows a kara sequence that would ordi-
narily be described as causal: /perfective or imperfective predicate X + kara../ = ‘X,
s0 ..., ‘because X, .... But the fundamental difference between English cause and Jap-
anese kara sequences of this kind becomes clear in this kind of example. We cannot say
that it is ‘because later on will be fine’ that Kato makes his request. What we can say is that
his request is to be carried out stemming from—based on—that fact. In other words, ‘Would
you do this for me, keeping in mind the fact that later on will be fine?’ Note that in English,
*Would you write this for me, because later on will be fine?’ would make no sense.

2. In CC2, Sue Brown asks Ms. Morimoto, her female colleague at work, to meet an
acquaintance of hers who wants to be introduced. The meeting is set up for the evening.
The late arrival of Sue and her friend calls for an apology. Sue also offers an excuse, as
often occurs in such situations, although it is not absolutely required. Note how Ms. Mori-
moto politely turns the apology aside by reassuring Sue and her friend that she had just
finished her work, implying that she had not been kept waiting.

As usual, Sue Brown and Ms. Morimoto use careful-style in speaking with each other,
with distal-style final predicates; Ms. Morimoto also uses distal-style before kara in (] )b.
In stating her personal request for the benefit of a friend of hers, Sue Brown uses a polite
request pattern.

Observe the pattern of this request: (1) statement of the request; (2) explanation for it;
(3) basic agreement from the person receiving the request; (4) introduction of a minor
qualification by that person; (5) resolution and expression of thanks by the person making
the request. The final exchange of the CC is an example of an apology plus explanation
pattern followed by a response that politely dismisses the apology as unnecessary.

(N)a. The polite ozikaf refers to the addressee’s time. Note that Sue Brown and Ms.
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Morimoto are close enough in rank to permit the use of anata as a generally polite but
nondeferential form of address.

(J)a. Kotira no hoo contrasts the location of the speaker with that of others involved,
in this case, Sue Brown and her friend.

(N)b. Kyoosyuku is another example of a Japanese expression which, through the con-
cept of obligation, incorporates apology and gratitude. It is a very polite, formal—and often
businesslike—expression. It may express thanks to the addressee and/or apologize for caus-
ing trouble or inconvenience. Compare sumimaseéfi and osére-irimasu, both of which also
share this range of meaning.

Sue Brown’s excuse for being late ends with a gerund pattern, haitte simatte .. The
preceding apology has already covered the implied conclusion.

(J)b. Koz:i mo implies that ‘here, too,’ as well as on your side, things are running late.
Ms. Morimoto’s use of iya and kotti shows a slight movement toward a more casual style.

The verbal owaru occurs commonly in reference to inanimates (kaigi ga 'owatta, eega
ga hayaku owaru, etc.), but also possible are occurrences like sigoto o owaru, sai-zi made
ni ‘owaritai, hayaku owarimasyoo, etc., indicating that the verbal is indeed operational.
Its meaning is close to that of the simu/suméséru pair, but owaru usually implies ending
at a concluding point. Note the derivative nominal owari ‘the end.’

3. In CC3, Ms. Tanaka, the consultant, is trying to locate someone’s address. Deborah
Miller suggests that she ask the literature department at Tokyo University to give it to her.
Note carefully the speech style of these two women. Ms. Tanaka uses casual style with
direct-style verbal predicates but sentence-final desyoo, an indication that in this casual-
style context the style is also gentle; Ms. Miller’s style is essentially the same, with both
sentence-final desyoo and ka sira (see SP5, following) marking gentle-style. The distal-style
final adjectival predicate yokatta desu ne! suggests closure of the conversational unit with
a distal form that sets up linguistic separation from later conversation and matches the
rather gentle style of the conversation. The direct-style equivalent of this utterance would
be quite blunt in this context.

Note how this CC, an example of a request for information, is constructed:
(1) background information meant to orient the addressee is followed by (2) a check by the
addressee on her understanding of that information; (3) an explanation for the request and
the actual request follow; (4) the negative response by the addressee is supplemented by
her suggestion for another way to get the desired information; (5) support for the alternate
solution comes from the requester; (6) closure on a pleasant note.

(J)a. Koké ni mo ‘also/even to this place, i.e., in addition to various other assumed
places. Kita koto no aru ends the sentence modifier describing the nominal ryuigakasee;
the no here can be replaced by ga. Perapera, another example of onomatopoeia, is used
in reference to speech that is glib, fluent, voluble. In nihéfigo ga perapera no hito, no is
the special pre-nominal alternate of da, and nihofigo ga is the affect of the affective pred-
icate perapera da/no: ‘a Japanese-is-fluent person.’

(N)a. Namae wa ‘This/her] name, at least,’ i.e., in contrast with other things I may be able
to recall. Note the use of namae without o- in reference to a third person, not present, to
whom no special deference is owed by either of the participants in the conversation. Omé-
idasu and obééru, both of which may occur in situations covered by ‘remember’ in English,
are carefully distinguished in Japanese. Oméidasu refers to calling to mind—bringing back
to one’s thoughts—something that was previously known. Obééru pertains to an initial
committing to memory—Ilearning, memorizing.
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(N)b. Watasi wa ‘I, at least,” in contrast with the Toodai office I'm about to mention.
Note the use of kité in reference to motion to a place where the speaker is not presently
located: in this case, Ms. Miller talks about the student as ‘coming [from points outside
Japan] to the literature department at Tokyo University. Asoko refers to a place already
familiar to the speaker and addressee.

(J)c. Betd no yoozi dé ‘because of a different/separate matter. Compare ziko de oki-
rete kuru ‘come late because of an accident.”

Academic Disciplines: Note the difference between medicine that one takes (kusuri) and
medicine as a field of study (igaku).

Kagaku ‘chemistry’ and kdgaku ‘science’ are distinguished in the spoken language only by
context. However, both occur commonly in compounds that immediately differentiate them.
In the written language different symbols represent the ka of these two words.

Structural Patterns

1, /—— tokéro da/

We have previously encountered tokéro as a general spatial nominal meaning ‘place’; we
now examine its extended use referring to place in a situational sense—stage in a se-
quence—from which it moves to a temporal meaning referring to the very moment when
something occurs. Tokoéro is just another Japanese item that can refer to both location in
space and location in time. Compare mae ‘place in front’ and ‘time before’; aida ‘space
between’ and ‘interval of time’; -zyuu ‘throughout (of space and time).’

We have already been introduced to a number of different words referring to time: zikaf
indicates a period of time (zikaf ga kakaru ‘it takes time’) or a time on the clock (zikan
da) ‘it’s time [to go, to do something, etc.]’; toki refers to time as the time or occasion when
something occurs or applies (byo6ki ni natta toki ‘{occasions] when one has become sick’;
kodémo no toki ‘childhood’). In contrast, tokéré as a time word refers to the very moment
of an occurrence. Its most frequent use is as part of a nominal predicate (i.e., followed by
a form of the copula da) with a preceding modifier, specifically a sentence modifier. The
form of the final predicate of this modifier is crucial in interpreting the meaning of the
sequence. Study the following examples carefully:

Tegami o kaku tokéro desu. ‘I'm just about to write a letter. (4t. ‘It’s the very
moment when I'm going to write a letter.)

Tegami o kaite (i)ru tokéro desu. ‘I'm just now writing a letter.” (lit. ‘It’s the very
moment when I'm writing a letter.”)

Tegami o kaita tok6ro desu. ‘I just wrote a letter.’ (/it. ‘It’s the very moment when
1 wrote a letter.’)

Tegami o kaite (i)ta tok6rod desu. ‘I have just been writing a letter” (/it. “It’s the very
moment when I was writing a letter.)

Tegami o kaku tokoro desita. ‘1 was just going to write a letter.” (/it. ‘It was the very
I-will-write-a-letter moment.’)

Tegami o kaite (i)ru tokoérd desita. ‘I was just writing a letter.” (lit. ‘It was the very
I-am-writing-a-letter moment.’)
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Tegami o kaita tokéro desita. ‘I had just written a letter’ (/it. ‘It was the very I-
wrote-a-letter moment.’)

Tegami o kaite (i)ta tokéro desita. ‘I had Jjust been writing a letter.” (it. ‘It was the
very I-was-writing-a-letter moment.’)

Tokérd with its preceding modifier may also occur followed by phrase-particles, for ex-
ample, ni and e, and a motion verbal, indicating the precise moment of occurrence of the
motion:
Tegami o kaite (i)ru tokérd e/ni, tomédati ga haitte kimasita. ‘Just as [ was writing
a letter, a friend came in.’

A tokérd pattern may also occur as an operand, followed by phrase-particle o:
Nakamura-san ga kofipyiiutaa o tukatte (i)ru tokord o mimasita. ‘I saw Mr/s. Nak-
amura at the very moment when s/he was using the computer.’

The association of tokérd with ‘the very moment’ is so strong that it affects the meaning
of motion verbals in the -te (i)ru form. Ordinarily, such combinations indicate a state
resulting from a previous occurrence (on one or more occasions), but when joined with
toko6ro, they refer to the time of motion. Compare: Yuubifikyoku ni ifte (i)masu. ‘S/he
has gone to the post office.’” and Yuubinkyoku ni itte (i)ru tokord desu. ‘S/he is just now
going to the post office’

In the ritualized utterance Oisogasii tokord (o) arigatoo gozaimasita. ‘Thank you for
giving me your time when you are busy, the tokérd pattern with following o assumes an
operational activity which, though not expressed, is understood in the context.

These tokéro patterns remind us again of the importance of context. Many of the above
examples, depending on context, might also refer to the place where the specified activities
take place. Tegdmi o kaku tokérod desu may also mean ‘It’s the place where I write (or am
going to write) letters.’ Perhaps a more accurate way of describing a question of this kind
is to point out that a Japanese item like tokéro covers location as a broad concept with both
time and space implications, and only context makes it possible to distinguish further.

2. REQUEST PATTERNS IN moraeru ~ itadakeru }

We now add yet another request pattern, in this case viewing the desired thing or action
as something to be received by the requester rather than given to him/her. The new pattern
uses the potential of morau or itadakul, i.e., moraeru or itadakeru ! . Just as requests
that someone give something occur in the negative, really as a suggestion or invitation to
the addressee to give (e.g., . . . kudasaimaseén kaw), requests that the speaker receive some-
thing follow the same pattern. Note that this is one of the rare cases where a question with
a predicate in the perfective or imperfective usually refers to the speaker. Compare the
following pairs:
Soné zisyo (o) kudasaimasen kaw ‘Would(n’t) you be kind enough to give me that
dictionary?’
Soné zisyo (o) itidakemasen ¢ kaw ‘May(n’t) I have that dictionary?’ (liz. ‘Can['t] I
receive that dictionary?’)

Asita mo kité kudasaimasen kar ‘Would(n't) you be kind enough to come here
tomorrow, too?’



Lesson 25B e 27

Asita mo kité itdidakemaseén! kao ‘Could(n’t) I have you come here tomorrow,
too?’

Waipuro de kaite kurémasen kar ‘Wil (lit. won’t) you write this on the word pro-
cessor for me?’

Waidpuro de kaite moridemaseén ka ‘Can(’t) I have you write this on the word
processor for me?’

Ano hako 'hakofide kurenai? ‘Wil (/it. won'’t) you carry that box for me?’
Ano hako 'hakofide moraenai? ‘Can(’t) I have you carry that box for me?’

Note how the substitution of an affirmative form of a giving or receiving verbal alters
the meaning:
Soné zisyo (o) kuddsaimasu ka ‘Are you going to be so kind as to give me that
dictionary?’
Soné zisyo (o) itddakemasu ! kar ‘Am I going to be able to have that dictionary?’

Ano hako 'hakoide kureru? ‘Are you going to carry that box for me?’
Ano hako 'hakoside moraeru? ‘Will I be able to have you carry that box for me?’

Strictly speaking, such questions simply seek information, and in many contexts, that is all
they do. But often their real function is to convey the speaker’s wishes through a pattern
that is interpreted as a request. Their negative equivalents, which in a sense invite the
addressee to perform the desired action, are softer expressions of request.

&2, WARNING: Be sure to distinguish morawanai and (potential) moraenai; itadakanai | and
(potential) itadakenai | . There are N0 such forms as *MORAINAT and *ITADAKINAL

3. SENTENCE CONNECTORS

If we rely simply on putting together isolated sentences, we can never produce normal
conversation in any language. This is why Core Conversations are used as the basic unit
for memorization. A sentence within a conversation is linked to what precedes through such
features as special introductory expressions, words like sore and soko that refer to earlier
items in the conversation, intonation, and so on.

Among the special Japanese sentence-initial connecting expressions is a group whose
members have one common feature: they appear to have lost an introductory sore or séo
that refers to what has just been stated. Thus, da kedo occurring at the beginning of a
sentence means something like ‘it is that (which was just said), but . . ., ’ i.e., ‘however.’ Its
direct-style copula form da can be replaced by désu or de gézaimasu in very careful and
polite style.

Note also da kara ‘since it is that (which was Jjust stated), ‘therefore’; dé mo ‘even/also if
it is that (which was just stated),’ ‘even so,’ ‘however’; dé wa, or contracted zyé(a) ‘granted
its being that (at least), ‘in that case,’ ‘then.’ Even the copula gerund dé alone may occur
initially in a sentence as a conjoining element, similar in meaning to soré dé ‘being that
(just stated), ‘that being the case.

Sentence connectors occur commonly at the beginning of responses to something said by
a conversation partner. They may occur with sore or séo included (s60 da kara, séo da
kedo, spré dé mo, soré dé wa ~ soré zya(a), soré deé) with no appreciable difference in
meaning beyond being more explicit.
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4. [——(y)oo to suru/

We have already encountered the pattern /verbal gerund X + miru/ ‘do X and see (how it
turns out),” ‘try doing X." It implies the actual occurrence of the action of the gerund with
a following check on the result.

We now introduce a new pattern with a similar English equivalent but a different impli-
cation. This pattern covers decisions to act in a particular way—decisions regarding what
one is about to do or what one will try to do. It is often followed by a statement that a past
attempt was unsuccessful either because of an interruption or because of inability. In the
imperfective, the pattern covers future endeavors.

The pattern consists of /direct-style verbal consultative (vowel-verbal root + -yoo; con-
sonant-verbal root + -00; cf. 20A-SP6) + particle to + suru/ ‘be about to X, ‘try to X.
Note how the pattern is constructed: ‘do, act; decide’ (= suru) + namely (= to) + “I guess
I'll X” (= ——[-yoo]). The underlying equivalence of quotative to and to, the particle of
accompaniment/manner, becomes more evident in a pattern like this.

A usually unaccented consultative may acquire an accent in this pattern, resulting in
alternate accents. Thus: tukaoo to suru or tuk4do to suru. Study the following examples
carefully:

Ané6 mado, akéyodo to simasita ga, yappari akanai i desu ne! ‘I tried to open that
window, but the fact is it doesn’t open, does it!’

Sefisée kara no ‘tegami o yomoo to simisita kedo, zefizeni yomemasén desita. ‘I
tried to read the letter from the teacher, but I couldn’t read it at all.’

Nihéngo de kakoo to sité mo, kakénai to omoimasu. ‘Even if I try to write it in
Japanese, I don’t think I can (write).

Uti e kaerdo to sita toki ni, gakusee ga soédai ni kimasita. ‘When I was about to
go home, a student came to talk things over’

Tyoodo neyéo to sita tokord ni, defiwa ga haitte kimasita. ‘Just at the point when/
where I was about to go to bed, a call came in.’

5. —— Kkke;

ka sira

Ever since lesson 1, we have been introducing sentence-final items that in some way qualify
the meaning of a sentence, making it different from a simple sentence like Dekiru. For
example, compare:

Dekiru yo» Dekiru ne!

Dekiru ne$ Dekiru née.

Dekiru daroo. Dekiru daroo?
Dekiru hazu da. Dekiru soo da.
Dekisoo da. Dekiru yoo da.
Dekiru-rasii. DeKkiru tte.

Dekiru to omoéu. Dekiru ka mo sirenai.

In this lesson, we introduce two more sentence-final items, kke and ka sira.
Kke is an interrogative sentence-particle used when the speaker is attempting to recall
the answer to a question, to revive information previously known, with the implication that
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s’he should know it. Since recall is involved, kke is frequently accompanied by the perfective
of recall. It may also follow the imperfective direct-style copula da.

When a kke question is addressed to oneself, it regularly ends in period intonation; when
it involves the addressee as well, /&/ intonation may also occur. Examples:

Ané zisyo, nén te itta kke. ‘What was the name of that dictionary?’
Itoo-san no béttyan, Takasi tte iimasita kkew ‘Was the name of Mrrs. Ito’s son
Takashi (as I recall)?’

Ané zémi no kyoositu, déko da kke. ‘Where is the classroom for that seminar?’

Nan-zi ni kiru i da kker  ‘What time is it that s/he’s coming?’

Omésiroi i da kkewr  ‘Is it (the case that it's) interesting >’
Ka sira occurs as a gentle-style sentence-final expression similar in meaning to the blunt-
style ka nda. It marks deliberation addressed to oneself, requiring no particular answer
from anyone within hearing, and may be preceded by a perfective, an imperfective, or a
consultative predicate, direct- or distal-style. As usual, the da form of the copula is regularly
dropped before ka.

Ka sira and ka mo sirenai look a lot alike. Obviously both are ultimately derived from

a negative of siru and have to do with not knowing or not having found out for certain.
Accentuation before both is the same. Examples:

Saa. Dekiru ka sira. ‘Hmm. I wonder if it's possible.’

Kire wa, génki ni narimasita ka sira. ‘I wonder if he got better.

Ikéo ka sira. ‘I wonder if I/we should go.

Daétti no hoo ga tikikatta ka sira. ‘I wonder which one was more expensive.’
Kore wa nai te iu imi ka sira. ‘I wonder what this means.’

Séo0 ka sira. ‘I wonder if it’s like that.’

Drills

A 1. Moo sikén-méndai o tukidrimasita? Ie, ima tukitte (i)ru tokéro desu.
‘Did you make up the examination ‘No, I'm just now making them up.’
questions already?’
2. Moo kowireta térebi o naésimasita? Ie, ima nadsite (i)ru tokéro desu.
‘Did you repair the broken television  ‘No, I'm Jjust now repairing it.’
already?’
3. tegdmi no naiyoo o kangaemasita; 4. demse o tyuumofi-simasita; 5. kakikata o
osiete moraimasita; 6. isu o toniri ni hakobimasita
A'l. Méo sikén-moindai o tukdrimasita? Ie, koré kara tukiiru tokéro desu.
‘Did you make up the examination ‘No, I'm just now going to make them up.’
questions already?’
2. Moo kowireta térebi o naésimasita? Ie, koré kara naosu tokéro desu.
‘Did you repair the broken television  ‘No, I'm Jjust now going to repair it.’
already?’
3—6. Repeat the stimulus questions of drill A 3—6.
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B 1. Asita no siken, méo tukirimasita?
“Tomorrow’s examination—did you
make it up yet?’

2. Tegami, moo yuibinkyoku e mofte
ikimasita?
‘The letter—did you take it to the
post office yet?”’

Ee, tukitta tokéro desu ga, néni ka ..
‘Yes, I just made it up, but [is there]
something [you are concerned about]?’

Ee, motte itta tokérdo desu ga, ndni ka . .
‘Yes, I just took it, but [is there] something
[you are concerned about]?’

3. kikéi/katdzukemasita; 4. kaigi/hazimarimasita; 5. okydkusama/okderi ni narimas-
ita; 6. ni-kdi no deéiki/kesimasita; 7. syuisyoku-suru tokoro/kimarimasita

C 1. Sikén-mondai, méo tukitte simétta
desyoo ka.
‘The examination questions—would
you have finished making them up
yet?’
2. fma Kkatta kéeki, méo tibete simatta
desyoo ka.

‘The cake [I] just bought—would you
have finished eating it already?’

Ie, tukiiréo to ométte (i)ru tokérd desu
ga, mada..

‘No, I'm just now thinking of making them
up, but [I haven’t made them up] yet.’

Ie, tabéyodo to ométte (i)ru tokéro desu
ga, mada. .

‘No, I'm just now thinking of eating it, but
(1 haven’t eaten it] yet.’

3. iranai tte itta hako/kowasite; 4. syuisyoku ni tuite/rearaku-site; 5. rée no mansyon
no koto/hanasite; 6. ryokéo no kotd/yakusoku-site; 7. késa no sifibuii/sutete

D 1. ftu syokizi-sita fi desu kaw

‘When is it that you ate?’

2. itu depaato e itta i desu ka~
‘When is it that you went to the
department store?’

3. yastinda; 4. dekaketa; 5.soné hana
7. ryoogae-sita; 8. agatta
E 1. Tyoétto, osdke moraemasen ka~
‘Excuse me! Can(’t) I have some
sake?’
2. Tyétto, tabi itadakenai?
‘Excuse me! Could(n’t) I have some

tabi?’

Aa, sakki 'tyoodo Suziki-safi mo
syokuzi-siyoo to sité (i)ru tokoro datta
kara, issyo ni ..

‘Oh, a little while ago, it was just when
Mr/s. Suzuki was also about to eat, so [we
ate] together.’

Aa, sakki 'tyoodo Suziiki-saii mo ikoo to
site (i)ru tokoro datta kara, issyo ni..
‘Oh, a little while ago, it was just when
Mr/s. Suzuki was also about to go, so [we
went] together.”

mofte Kkita; 6. sikén-mondai 'watasita;
Oséke désu ka~ Hai. Kasikomarimasita.
‘Sake? Yes, certainly.’

Tabi desu ka,» Hai. Kasikomarimasita.
“Tabi? Yes, certainly’

3. hokd nd moraenai? 4. surippa itadakemasen ka~ 5. ohasi itadakenai desyoo ka.

6. h(u)6oku moraenai desyoo ka.
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|Anoo| ftu ka yomikaki o osiete Yomikaki desu kaw Itii dé mo yorékonde
moraemaseén kaw osiete agemasu yo.
‘Uh ... could(n’t) I have you teach ‘Reading and writing? I'll be happy to
me reading and writing some time?’ teach you any time.

. |Anoo| ftu ka tauyaku o sagasite Tauyaku desu kaw Itii dé mo yorékofnide
itadakemasén kaw sagasite agemasu yow
‘Uh ... could(n’t) I have you look for ‘An interpreter? I'll be happy to look for
an interpreter for me some time?’ one for you any time.
hofiyaku o site moraenai desyoo ka. 4. bukka o sirabete itddakenai desyoo ka.

5. heya o misete itadakenai? 6. yanusi o 'syookai-site moraenai? 7. kiméno o kasite
itadakenai desyoo ka.

Apaato wa, Yamaguti-san ni Ee, sagisite kudasaru to om6imasu your
sagasite moraeru desyoo ne! ‘Yes, I think s/he will look for one for us.’
‘An apartment—we can have Mr/s.

Yamaguchi look for for us, can’t we.’

Yomikaki wa, otdosah ni osiete Ee, osiete kureri to oméimasu your
moraeri desyoo ne! ‘Yes, I think he will teach us.’

‘Reading and writing—we can have

Father teach us, can’t we.’

tﬁuyaku/seﬁsée ni tanénde; 4. moiidai/Satoo-kun ni kaite; 5. wahuku/onéesai ni
kasite; 6. nimotu/ozisan ni hakonde; 7. néko/tonari no okusai ni sewa-site

Asita nan-zi ni okésimasyoo ka. Ee. Zya, siti-zi ni okésite itadakemasu
Siti-zi de ii desu ka~ ~ kaw Moésiwake arimasén.
‘What time shall I wake you up ‘Yes. Then will I be able to have you wake
tomorrow? Will seven o’clock be all me up at seven? I'm sorry {to bother you].
right?’

- Asita nan-zi made tetidaimasyoo Ee. Zya, sy6ogo made tetudatte
ka. Sy6ogo made de ii desu kaw~ itidakemasu kas Moésiwake arimasén.
‘Until what time shall I help ‘Yes. Then will I be able to have you help
tomorrow? Will (until) noon be all me until noon? I'm sorry [to bother you].
right?’

. kore déko ni simaimasyoo ka/héndana ni; 4. zisa-syukkin itu kara hazimemasyoo

ka/raisyuu kara; 5. koko ni itu made imasyoo ka/yuigata made; 6. don6 hen o
sagasimasyoo ka/koné hen dake; 7. ostisi nafi-nifimae tyuumon-simasyoo ka/yo-

nifimae
Mada déte (i)nai no? N. Tyoédo deyoo to sita tokord ni defiwa
‘You mean you haven't left yet?’ ga haittyatte . .
‘Right. Just as I was about to leave, a call
came in, and [I wasn’t able to].’
Mada refiraku-site (i)nai no? N. Tyoédo refiraku-siyoo to sita tokord

‘You mean you haven’t gotten in ni defiwa ga haittyatte . .
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K 1.

touch yet?’

. sumasete; 4. kigéete; 5. siite; 6. dasite
. Sikén-moiidai tukidrimasita?

‘Did you make up the exam
questions?’

. Tegami kakimasita?

‘Did you write the letter?’

‘Right. Just as I was about to make contact,
a call came in, and {I wasn’t able to].’

Tukiroo te sitd i desu kedo ne! Yappari
tukaremasen desita.

‘(It's that) I tried to make them up, you
know. But in the end, I couldn’t (make
them up)’

Kakéo to sita ii desu kedo ne! Yappari
kakémaseén desita.

‘(It’s that) I tried to write it, you know. But
in the end, I couldn’t (write it).

honyaku tanémimasita; 4. kuruma karimasita; 5. yatia takaku simasita; 6. heya

kaémasita
Haitte mimaseén kaw
‘Won’t you try going in?’

Tukitte mimaséa kaw
‘Won'’t you try making it?’

‘When did he say he would come?’

Kare, nani kowasita tte?
‘What did he say he broke?’

Dé mo, hairoo to sité mo hairénai to
omoéimasu yo

‘But even if I try to go in, I don’t think I
can (go in).

Dé mo, tukiiroo to sité mo tukdrenai to
oméimasu yor

‘But even if I try to make it, I don't think I
can (make it).’

. naodsite; 4. omdéidasite; 5. naraide; 6. tikdzuite; 7. siite
. Kére, itu karu tte?

ftu tte itta kke. itu kiru no ka naa.
‘When did he say! I wonder when it is that
he’s coming.’

Nani tte (~ nan te) itta kke. Nani
kowasita no ka naa.

‘What did he say! I wonder what it is that
he broke.

3. déko ni sinde (i)ru; 4. nan-niti yasimu; 5. nani ga kirai da; 6. nani sagasite (i)ru;

7. doko ni syuusyoku-sitai

® Repeat the preceding drill, replacing ka naa in the responses with ka sira.

MI1.

Nain te o$syaimasita?
‘What did you say?’
Détira e irdssyaimasita?
‘Where did you go?’

E? Néni ka ifmasita kke?

‘What? Did I say something?’
E? Doko ka e ikimasita kke?
‘What? Did I go somewhere?’

Néni o tyutimon-nasaimasita? 4. Nani o owasure ni narimasita?

= = s b\ .
. Gosenmon wa? Sinrigaku desita

kke?

Ee, sifirigaku o yatte (i)masu.
‘Yes, I'm doing psychology.’
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‘Your specialization? Was it
psychology (as I recall)?’

2. Gosenmon wa? Tiri desita kke? Ee, tiri o yatte (i)masu.
‘Your specialization? Was it ‘Yes, I'm doing geography.’
geography (as I recall)?’

3. hoogaku; 4. ziﬁrﬁigaku; 5. tettigaku; 6. syakaigaku

O 1. Bangaku o sefimon ni site (i)ru Bangaku desu ka. Tasika hito-ri imasita
gakusee, sirimaseén ka~ Arabaito o kedo, ima tydtto namde ga
sagésite (i)ri i desu ga. . omoidasemasen née. Nan te itta kke.
‘Do(n’t) you know a student ‘Literature? There was one, I'm quite sure,
specializing in literature? It’s that 'm  but I can’t remember the name now . . .
looking for a part-time assistant, What was his/her name?’
but ... (I don’t know anyone).

2. Hooritu o sefimofi ni site (i)ru Hoéritu désu ka. Tasika hito-ri imasita

gakusee, sirimaséfi ka~ Aridbaito o kedo, ima tyétto namée ga
sagasite (i)ri f desu ga. . omoidasemasen née. Nan te itta kke.
‘Do(n’t) you know a student ‘Law? There was one, I'm quite sure, but I
specializing in law? It’s that I'm can’t remember the name now. .. What
looking for a part-time assistant, was his/her name?’
but ... (I don’t know anyone).

8. rekisi; 4. kagaku; 5. gefigogaku; 6. seébutigaku; 7. koogaku
Application Exercises

Al. Collect or draw pictures that show people engaged in, or about to begin, or just com-
pleting various activities. Practice asking and answering appropriate questions, using tokéro
in the responses.

2. After assigning to each member of the group a particular identification—close friend,
professor, classmate, section chief, doctor, etc.—take turns making reasonable requests of
them, using an appropriate moraeru ~ itadakeru pattern. Examples: correct this Japanese;
translate this into Japanese; write Dr. Nakamura’s address on the back of this envelope;
read this letter written in Japanese; find out the name of the American exchange student
who's specializing in anthropology at Tokyo University; meet with you some time next week;
get in touch with you about employment; lend you a kimono; explain this test question;
give you a map to the Keio Hospital. Wherever possible, modify the exchanges so that they
fit actual situations that can be answered on the basis of reality. Be sure to include appro-
priate introductions to your requests.

3. Practice asking questions about whether the person addressed performed particular
activities, with that person replying that s/he tried to but couldn’t. Examples: make up next
week’s test questions; check on the Toranomon Hospital address; telephone the linguistics
department at Waseda; attend Professor Sato’s seminar; finish the work started this morn-
ing; straighten up the study; quit smoking; buy a timetable; check Dr. Ito’s luggage; use
the new computer; read this book that Professor Nakamura wrote; open the window in the
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room next door; fix the calculator. Wherever possible, include an explanation for the fact
that the attempt proved impossible.

4. Practicé€ request situations, using CC2 and CC3 as general models for the organization
of your conversations (look at the Miscellaneous Notes to these CCs). Make certain that the
style used by each speaker reflects the assumed relationships of the participants. Suggested
topics: ask a friend to correct the Japanese of a letter you have written to a Japanese friend;
ask a classmate to serve as interpreter at next week’s conference on American literature;
ask a colleague for the telephone number of Section Chief Yamaguchi at Oriental Trade;
ask a colleague for the name of the doctor you both met at the Yamamoto wedding reception
last month.

SECTION C
Eavesdropping

(Answer the following on the basis of the accompanying tape. A = the first [or only] speaker and B
the second speaker, in each conversation.)
la. What does A want to find out about B?
b. What does A learn?
2. At what stage is B in going to the place assumed but not mentioned in this exchange?
3. For what does A express gratitude?
4a. In what connection does A bring up the subject of letters?
b. What was B'’s problem, and what was the result?
5a. What positive statement does A make about B’s home?
b. How does B receive A’s comment?
6a. What compliment does A offer B?
b. How does B modestly turn the compliment aside?
7a. Who is A?
b. What is the probable setting of this conversation?
¢. What was B about to do when A arrived?
8a. Who is B?
b. Why is A calling B?
c. Who is Hayashi?
d. What request does B make? Why?
. How is the weather?
. How does it seem to B?
. What effect does it have on A’s tennis?
How long has A been playing?
. What does B describe as too much to expect?
In what connection is one and one-half hours mentioned?
What is the topic of conversation?
. What is B doing today?
. What is B using for this, and why does B find it convenient?
What does A ask B to do?
What does B advise A to do?
Why does B apologize?
What is B concerned about?
What kind of place is B interested in? Why?
In what connection does B mention this year?
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. Who does A think the interpreter is?
- What is B’s opinion? Why?

How does A react?

- What mistaken assumption does A check on?
. What is the actual situation?

What is A’s concern?

. How does B reassure A?

. What does A assume about B’s daughter? Why?

. What would B like?

. Why does B doubt it will happen? Give two reasons.
- Why does A want a word processor?

- What word processor would A like to borrow?

What is the objection?

. What has just come to an end today?

What is B most concerned about?
What went fairly well for B, with what one exception?

. What will B now be able to do?
. When can B begin work?

What is the problem?
When did this come about? Give details.
How is the problem being handled?

- Who is being discussed by A and B?

What is that person’s true area of specialization?
What else does that person know a great deal about?
What project is that person engaged in?

What request does B make of A?

What is A’s response?

What is the topic of discussion?

In that connection, what is B now able to do?

What is A’s reaction?

How does B qualify the competence just described?
What is A’s reaction to that qualification?

- How does A feel about the topic of discussion?

Who are A and B?
Why is B calling?
What time does A suggest?

. What is B’s reaction?

What is the final decision?
Describe B’s upcoming trip.

- Why is the first stopover being made?
. What is described as a pleasure?

In what connection is employment mentioned?

. What function is A fulfilling?
. With what institution is Professor Ito connected?
. Name Professor Ito’s two areas of specialization.

On what topic has Professor Ito just written a book?
What connection does that have with today’s activities?

- Describe the immediately upcoming schedule. Give details.

Why is the material under discussion considered difficult to translate? Give two reasons.
Who will do the translation? Into what language?

- What does the translator request?
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d. How is the request received?

26a. Compare B’s competence in German and in English. Give details.
b. Compare B’s background in German and in English.
c. What kind of work would B like to do?

Uulization

From now on, in this type of exercise, both a stimulus (a) and a response (b) are included. Wherever
possible, the conversation should be continued beyond what is outlined here, as appropriate. Remem-
ber that the goal is NoT direct translation of the English that is given, but the transfer of the situational
meaning into natural Japanese.

la. Ask a friend if he can read French (language) newspapers.

b. Your friend replies that he did study French, but he’s completely forgotten it, so he can’t read
it at all any more.

2a. Tell a colleague that you've heard he usually commutes to work by bus, but find out if he ever
comes by subway.

b. Your colleague replies that he can’t come from his house by subway, so he has to come by
bus, even if it is slow.

3a. Ask a colleague about her competence in Chinese.
b. Your colleague replies that she can speak a little but can’t read or write.
4a. Ask a job applicant if she can use a word processor.
b. The applicant replies that she has had some instruction, but she isn’t that good yet.
5a. Ask a friend if she has ever made sushi.
b. Your friend replies that she has made it—but it wasn’t very good.
6a. Ask a colleague if he knows anyone who can speak in Japanese about American politics at
next week’s seminar.

b. Your colleague replies that Carter knows a lot about American politics, and his Japanese is
quite good, but he doesn’t know whether or not he is free next week. The colleague offers to ask him
and see.

7a. Tell an acquaintance that since you want to do work that puts Japanese and English to use,
you've been thinking you’d like to become an interpreter.

b. Your acquaintance points out that people who can do that kind of work are needed, so she
thinks it should be possible to find employment right away.

8a. Ask an acquaintance if she ever works on Saturdays.

b. Your acquaintance replies, with some surprise at the question, that there’s never a time when
she does NoT work on Saturdays. She adds that there are even times when she works on Sundays,
too.

9a. During a job interview, explain that you can speak Japanese more or less, but ask if there are
also occasions when reading and writing would be required.

b. The interviewer replies that reading is often necessary, but you don’t have to be able to write.

10a. Point out to a friend, assuming agreement, that Americans who are employed in American
companies usually don’t become able to speak Japanese well even if they’re in Japan.

b. Your friend agrees, commenting that it’s too bad, since they’ve taken the trouble to come all
the way to Japan.

11a. Ask a friend when the next (time) seminar on American literature will begin.

b. Your friend replies that it will begin about three months from now and that classes are held

twice a week.

12a. Tell a colleague you are looking for someone who can translate an English-language book
about U.S. law into Japanese. Ask if she knows anyone suitable.

' b. Your colleague replies that she knows a Japanese professor whose specialty is U.S. law, but
his English probably isn’t good enough to be able to do that kind of translation.
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13a. Tell an acquaintance you have finally reached the point where you can read Chinese news-
papers. ’

b. Your acquaintance asks when you began your study of Chinese.

14a. Tell a colleague that the katyoo wants to have this computer repaired as soon as possible, but
you don’t know who will do that (for us) right away.

b. Your colleague replies that he has heard that Nakamura knows about things like that, so he'll
try asking him. He adds that he doesn’t know for sure whether he’ll be able to locate anyone or not,
but . ..

15a. Ask an acquaintance if she has ever studied Chinese.

b. Your acquaintance replies that she’s studying right now—since she plans to go to China next

year.
16a. Ask a colleague if he has finished that translation (the item in question is familiar to both
conversation participants). o

b. Your colleague expresses amazement at the suggestion. He replies that he is just about to

begin it.
17a. Ask your professor—very politely!—for permission to borrow the book about American re-
ligion that he wrote.

b. Your professor agrees to the request, explaining that he isn’t using the book right now.

18a. Ask a friend if she read the letter she received from a Chinese friend.

b. Your friend replies that she tried to read it but couldn’t, because it was written in difficult

Chinese.
19a. At a department store, ask if you can have this television set delivered to your home within
this week.

b. The sales clerk replies that this week may be a bit of a problem (i.e., a strain, too much to
expect), but by next Tuesday it will positively be delivered.

20a. Tell an acquaintance you’ve met on the street that you were just thinking of stopping in at a
kissatei. Invite her to join you. ‘

b. Your acquaintance refuses politely on the grounds that she has a 2:30 appointment.

2la. Ask a friend if he has telephoned Mr. Miyaji yet.

b. Your friend replies that just as he was about to call, a letter from Mr. Miyaji arrived, so he

doesn’t have to call.
22a. Ask a Japanese colleague which he uses—Japanese or English—when speaking to Ms. Carter.

b. Your colleague replies that since he is going to the trouble of studying English, he is trying

to use it as much as possible.
23a. Tell a colleague you are going to the Ginza to buy an English—Japanese dictionary. Invite her
to go with you.

b. Your colleague accepts with enthusiasm, pointing out that she was just thinking of going to
the Ginza on other business.

24a. Ask a colleague if he knows the name of that German exchange student at Keio who is fluent
in both English and Chinese.

b. Your colleague replies that he has been introduced to him, but he can’t recall his name.

25a. Ask the secretary to write this on the word processor—tomorrow will be fine,

b. The secretary replies that she can do it right away, because she’s not especially busy today.

26a. Ask a friend what Mr. Nakamura specializes in.

b. After wondering aloud, trying to recall the answer, your friend replies that he thinks Mr.
Nakamura is studying: (1) law; (2) linguistics; (3) medicine; (4) physics; (5) engineering; (6) biology;
(7) philosophy; (8) mathematics.

27a. Ask a fellow student if her exams are over.

b. Your fellow student replies that they are over, but they were terribly difficult. In particular,

literaturg is a worry.
28a. Ask a fellow student if he can write Chinese.
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b. Your fellow student replies that simple things like letters and messages he can write, but
specialized things are still a bit [too difficult].
29a. Complain to a friend that you tried to open that window but couldn’t.
b. Your friend informs you that that window doesn’t open.
30a. Inquire of a friend where it is that Kato studied economics.
b. Your friend wonders aloud, trying to recall. She suggests Waseda as a possible answer.
31a. Wonder aloud whether Kei is going to the student party.
b. Your close friend comments that she thinks Kei will come. She adds that the truth of the
matter is that she would like her not to come, but . . .

Check-up

1. Describe how the potential of the verbal is formed in Japanese. What is the potential of kau?
of kiiru? What serves as the potential of suru? What is meant by the “short form of the vowel-verbal
potential?”  (A-SP1)

2. Out of context, verbals like kaeru, kakéru, and tatéru may be analyzed in two different ways
with two very different meanings. Explain. (A-SPI)

3. Are the verbals from which potentials are derived, for the most part, affective or operational?
Are potential derivatives themselves affective or operational? Give an example of a potential occurring
as a double-ga verbal. (A-SP1)

4. What pattern is regularly used to indicate the desire to become able to do something? (Example:
‘I'd like to be[come] able to read.) (A-SP1)

5. Describe an alternate to the potential verbal for expressing ability in Japanese. In what types
of contexts is it most commonly used? (A-SP2)

6. Describe the phrase-particles that occur following sinbui in the Japanese equivalents of ‘[he]
reads newspapers’ and ‘[he] can read newspapers.’ For the latter, cover both patterns for expressing
ability in Japanese. What particles follow a nominal expressing the person having ability? (A-SP2)

7. What is the difference in meaning between Tukau. and Tukau kotod ga aru.; between Tuk4i-
masita kaws and Tukitta kotd ga arimasu kaw; Tukdu koto ga nai. and Tukdwanai kotd mo aru;
Tukitta koto ga aru. and Tukatta kotd ga atta. (A-SP3)

8. How does one distinguish in Japanese between a simple statement of fact and a statement that
stresses that only what is mentioned is to be assumed, implying that there are reservations about
broadening the meaning? Give equivalents for: ‘I did read it, but . . . (I didn’t really understand it);
‘It is cheap, but. . (it isn’t very pretty); ‘It is pretty, but .. (it's terribly expensive.) (A-SP4)

9. What is the basic meaning of the pattern /X ni taite/? Give an example of its use (a) before
da, no, and na; (b) before particles wa and mo; (c) hooked up to a predicate. What is unusual about
its occurrences before the copula? (A-SP5)

10. Hosii is described as a double-ga, affective adjectival. Explain. (A-SP6)

11. What is the meaning of the pattern /verbal gerund + hosii/?> How does it compare with the
-tai form of the verbal alone? With the pattern /verbal gerund + moraitai/? What pattern expresses
a desire for something not to be done? What phrase-particle follows the agent by whom a desired
action is performed? (A-SP6)

12. To what may tokérd refer in addition to a specific place? In this connection, describe its use
followed by particle o; particle e. What is the difference in meaning between tabéru tokérdo desita
and tibeta tok6rd desu? (B-SP1)

13. Motion verbals in the -te (i)ru form usually refer to a state that results from previous action
(vxample: kaette (i)ru ‘[s’he] has returned, ‘[sthe] is back’. What change in meaning occurs when
this pattern is hooked up to a following tokéré? (B-SP1)

14. Describe a Japanese request pattern that focuses on the requester as receiver rather than the
person asked as giver. (B-SP2)
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15. What is the difference in implication between sité moraemaseh ka and sité moraemasu
ka? (B-SP2)

16. Why is the,study of a foreign language through isolated, independent sentences alone a prob-
lem? (B-SP3)

17. In sentence connectives like da kedo, d ga, dé mo, and de, what nominal is assumed preceding
the copula? (B-SP3)

18. How does Japanese distinguish between ‘try’ in the sense of ‘try doing,” ‘do and see how it turns
out,’ as opposed to ‘try to do, ‘act as if to do, ‘try (unsuccessfully) to do’?> (B-SP4)

19. What interrogative sentence-particle indicates questioning while attempting to recall? What
predicate forms precede this particle? (B-SP5)

20. What gentle-style sentence-final element indicates wondering or pondering addressed to one-
self? What predicate forms precede it? What is the blunt-style equivalent? (B-SP5)



